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Hume Whittlesea Local Learning and Employ-
ment Network (HWLLEN) and the Hume City
Council commissioned this report to identify
youth entrepreneurship programs and the ways
in which the existing eco-system may be further
enhanced and developed across the region
through the development of a shared vision.

This report unpacks a sample of the current
data associated with youth entrepreneurship
through a COVID lens over the past two years
from an international, national and local per-
spective with a specific emphasis on the New
Economy which includes the social economy
(and social entrepreneurship) and the circular
economy.

The City of Hume scan draws on interviews with
local stakeholders followed by a series of find-
ings which provides an evidence base for future
recommendations.

This report may also be viewed as a potential
catalyst for building a co-designed strategic
plan to harness young people’s ingenuity whilst
potentially contributing to the regeneration of
its local community in a post COVID environ-
ment.

Hume YoutH Driven innovation Project
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1 Hume City Council. (2021, July 15). Hume City Council Plan 2021-2025. https://www.hume.vic.gov.au/files/sharedassets/public/your-

council/council-plans/financial-plan.pdf

2 Illuminate Education Australia (2020). The illuminate: nextgen JNR challenge (primary schools). https://illuminateeducation.com.au/

nextgenjnr/#:~:text=The%20illuminate%253Anextgen

3 See Appendix 1 – Questions for Schools

4 Hume City Council. (2022). Hume Multiversity. https://www.hume.vic.gov.au/Businesses/Hume-Multiversity

5 See Appendix 2 – Questions for Community Stakeholders

This report introduces the concept of youth in-
novation in local communities and suggests that
further investment in youth innovation is critical
not only for the young people themselves, but
for the regeneration of their own community.

The report provides an overview of current
global, national and state-wide trends followed
by a focused analysis of Hume – a region within
Victoria recognised as one of the “fastest grow-
ing and most culturally diverse communities”1

The report includes local stakeholder responses
including Hume’s schools (principals and execu-
tive level staff), social enterprises, university
partners and local business leaders within the
social and circular economies.

This includes seven interviews of the 10 schools
that were approached with principals and exec-
utive level leadership teams. The schools had
either a history of participating in the illuminate
program: Next Gen Challenge2 or were intend-
ing to participate in 2022. Questions explored

the existing school culture and its current per-
spective on innovation in addition to exploring
multiple entry points for further enhancement 
of innovative practice leading into systemic 
entrepreneurial education3.

There were three interviews with the Multiversity4

stakeholders and four from social enterprises,
NGO’s and business and industry5. 

All of the interviews provide a broad scan 
of current perspectives in order to assess the
appetite and potential for youth innovation 
and entrepreneurship within the City of Hume.

Two presentations outlined the thinking and
process of the HWLLEN’s Youth Driven Innovation
Project to the Hume Youth Commitments
Strategic Partners on March 2nd, 2022, and
then to a range of Hume City Council staff 
in March 18, 2022.
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This report reinforces the importance of youth
entrepreneurship and entrepreneurial education
within a local eco-system. It provides an alterna-
tive to mainstream employment and simultane-
ously taps into a meaningful engagement
process. Youth entrepreneurship encompasses 
a range of entrepreneurial skills that are trans-
versal and applicable in other employment 
contexts. Youth entrepreneurship needs to be
embedded within existing systems, including
educational systems. Secondary schools, in 
particular, require a comprehensive teacher 
professional development program that can 
integrate these skills within an existing curricu-
lum  whilst meeting the statutory requirements.

The report defines youth entrepreneurship 
and entrepreneurial education, identifies inter-
national trends and evidence base by drawing
on reports from the UN and the OECD and their
references to the “social economy”. The report
also highlights some of the issues associated
with these international reports as they advo-
cate greater participation of marginalised
groups, describing business barriers, which
need to be acknowledged, but few recognise
the psychosocial factors impacting on and ac-
cess to these group’s participation. Another 
international example, The Southern Initiative 
in New Zealand has addressed this absence by
incorporating trauma informed practice in its
collaboration with the Māori population.

Hume City Council and the Hume Whittlesea
Local Learning and Employment Network
(HWLLEN) host a range of policies and partner-
ships that form a strong foundation for a unique
youth driven innovation platform in Hume. The
report illustrates the aligned local government
policies associated with its proactive approach
to revitalizing the Hume community via the
Hume Community Revitalization Impact and
Learning Plan; the circular and social economies,
social justice and environmental responsibility;
the social and economic participation of its

young people, Hume’s Employment and 
Learning Committee and support of its local 
social enterprises and circular economy.

Hume’s local schools are experiencing difficul-
ties as they transition back into face-to-face
learning with the broader community weary
from Melbourne’s protracted lockdown and 
the challenges of returning to some semblance
of normality. Teachers are rightly anxious about
contracting COVID, schools continue to experi-
ence on-going disruptions due to mandated
teacher and student isolation requirements 
and the new VCE Vocational Major have 
created significant stress within the system. 
Despite this, principals and executive level
teaching staff recognise that schools need to 
be stabilized while simultaneously seeking 
innovative ways to engage their students
through meaningful learning opportunities. 
All of the interviewees from schools spoke
favourably about a youth innovation platform
being an entry point for potential engagement
in new learning and employment pathways.

All of the previous factors can be integrated
into the development of a systems approach 
for Hume to develop an overarching youth in-
novation platform. This report proposes three
key areas which are drawn from the Welsh 
Youth Entrepreneurship Strategy (YES)6:

i) Raising Awareness

ii) Entrepreneurial Education

iii) Business Infrastructure in the Community

Supportive policy environments, the openness
of schools and Hume’s Multiversity Partners will
ensure that a staged approach to enhancing ex-
isting partnerships is possible. This overarching
innovation platform not only has the potential
to re-ignite passions and purpose of its young
people but has the very real opportunity to 
regenerate the Hume community through
stakeholder’s shared vision and responsibility.

6 Welsh Government. (2022). Youth entrepreneurship strategy: An action plan for Wales 2010-15.

https://businesswales.gov.wales/bigideas/sites/bigideas/files/documents/YES-%20An%20Action%20Plan%20for%20Wales%202010-15%20_Eng_1.pdf 
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The findings listed below provide an evidence base for recommendations and strategic planning
processes:

• That Hume City Council policies, strategies, its infrastructure, partnerships and initiatives provide 
a strong foundation for youth innovation7.

• That Hume’s schools (principals and executive leaders) following Melbourne’s lockdown, are keen
to work towards building meaningful, innovative opportunities for young people in their schools –
from Year 9 onwards. This includes ways in which they participate in teacher professional develop-
ment for the creation of new curricula and systems changes at the local level.

• Schools acknowledge that this work provides opportunities for genuine engagement and to 
improve young people’s mental health, learning opportunities and employment pathways.

• Schools are also in a “holding pattern” in their attempts to stabilise young people’s return to
school, face to face learning and the on-going disruptive impact of COVID including student 
and staff absences due to isolation requirements.

• Schools are keen to co-create and co-design the VCE Vocational Major with new ideas 
and partnerships.

• Parents and families have expressed concern about their children’s future and are distrustful of 
existing systems. Therefore, parents and guardians need to be included in on-going conversations
about new approaches in pedagogy, curriculum and the evolving eco-system to support youth 
innovation and entrepreneurship.

• Community members (families, business and industry) are “surviving” by meeting immediate
needs following long and intensive lockdowns. The introduction of new and innovative 
frameworks will require culturally appropriate and sensitive approaches.

• Multiversity Partners are keen to work together to determine ways in which they can be 
of mutual benefit for the youth innovation eco-system within Hume8. 

• The Social and Circular Economy provide opportunities for young people in schools, 
universities and TAFE sector to directly contribute to social and cultural inclusion in Hume.

7 See page 23 for Hume City Council’s policies supporting youth innovation.

8 OSEP CIC. (2022). [Home page]. https://www.osep.org.uk/
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Next Steps

The next steps emerging from this report are starting to take place. Hume Whittlesea Local Learning
and Employment Network have sought funds to further cross sectoral planning  in the region.

The findings from this report also reaffirm potential next steps for the development of a whole 
of community response to youth innovation. This would entail:

• The establishment of an interim steering committee

• A comprehensive strategic planning process which includes short-, 
medium- and long-term objectives

• Seeking funds for the development and implementation of the strategic plan, 
documentation and evaluation framework.

A Potential Vision for Hume’s Youth Driven Innovation Platform
The following diagram suggests a way forward in harnessing the many policies and programs 
already in existence within Hume whilst proposing a way to strengthen a relational youth 
innovation framework.
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Introduction

This report provides an entry point for Hume
Whittlesea Local Learning and Employment
Network, supported by Hume City Council
other local stakeholders, including schools, 
to grasp the current thinking about youth 
entrepreneurship and innovation as one of 
the potential strategies to address youth 
unemployment whilst simultaneously address-
ing local communities social and environmental
challenges. To fully appreciate the potential of
youth entrepreneurship and how this may sup-
port youth development, transform education
systems and build local eco-systems, stakehold-
ers need to co-construct an overarching and
specific understanding of youth entrepreneur-
ship. This report provides international and 
national perspectives while integrating local
views from Hume’s stakeholders on existing 
innovations and a future vision or template for
its young people. As one local stakeholder
commented…” Hume has the opportunity and 
community willingness to do things differently.”

While the report advocates that all young peo-
ple should have access to the building of their
entrepreneurial capacities, specific attention 
has been given to young people who experi-
ence life challenges which is highly relevant for
young people in Hume. With such a youthful
population (27% 6-24 year old’s) from 156 
different countries in 2016 with 26% of children
and young people not having parents in 
employment, Hume’s challenge is to provide 
integrated policy settings that will address 
simultaneous engagement and growth 
opportunities.

School principals and executive level leaders 
interviewed for this report painted a telling 
picture, particularly in one of Hume’s largest
government schools:

They go onto describe the impact of COVID:

“A supportive environment is essential for young entrepreneurs. An enabling ecosystem for youth 
social entrepreneurship fosters innovation, promotes social inclusion, provides a solid foundation for
tackling youth unemployment and underemployment, and advances sustainable development. It is
crucial that entrepreneurship ecosystems be developed using an evidence-based approach that 
mobilizes multiple stakeholders, including young people, and generates synergies between all 
elements of the ecosystem”9

“There are 39 nationalities in the school and predomi-
nantly from an Arabic background or from war-torn 
countries with a high Muslim population. So language
issues become barriers in addition to disrupted learning
if families and young people have been detained
which creates complexity. We have a deep commitment
to understanding our students and focus on learning….
Anything that makes growth. Learning growth that
sits around basic capabilities as they mature and 
onto their pathway”.

“In the last two years, we have been treading water
and the school is responding to immediate needs. The
school is also experiencing fragility with staff as [they
are] very tense around COVID [and the school] is now
experiencing staffing shortages”.

9 United Nations. (2020). World youth report. https://www.un.org/development/desa/youth/wp-content/uploads/sites/21/2020/07/2020-

World-Youth-Report-FULL-FINAL.pdf



In addition, the parental community:

Very few international reports on youth 
entrepreneurship refer to the psycho-social 
implications for young people coming from
challenging life circumstances, despite the 
increased emphasis on the “social economy”
known as “The Missing Entrepreneurs” in an
OECD 2021 report. Most of the literature refers
to barriers faced from a business perspective
without specific reference to multiple intercon-
nected and complex personal, social, familial,
cultural and educational issues. As the United
Nations report noted, “a supportive environ-
ment is essential for young entrepreneurs.”
However, the nature and complexity of the 
support and the way this impacts on the eco-
system is overlooked. Local eco-systems also
need a mechanism to effectively collaborate
along with a nuanced approach in its support 
of all its young people. Young people’s support
needs to be scaffolded and underpinned by 
on-going relationships in a range of contexts,
within school settings and outside via council
and or business and industry connections.

The very nature of entrepreneurship and partic-
ularly youth social entrepreneurship can tap into
young people’s purpose and passion. With the
right support, it can also have a positive ripple
effect throughout the community. However, for
marginalised, disadvantaged young people, 
the eco-system also needs to acknowledge the
nature of risk taking and vulnerability associated
with presenting new ideas, products and serv-
ices, especially when young people experience
mental health issues.  If young people choose
to pursue their idea as a viable business propo-
sition, the support from within the eco-system
must be on-going.

The report will also include a particular focus on
the Sustainable Development Goals or the New
Economy i.e., a focus on values led business
practice that is ethical, socially inclusive and 
environmentally responsible.

This report will also integrate the psycho-social
issues, exploration of entrepreneurial education
as well as the business barriers via its recom-
mendations.

Hume YoutH Driven innovation Project
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“….is not trusting the school, feeling that their son
and daughter hasn’t been prioritised. We have a
44.7% funded special needs program in addition to
many more students that haven’t been categorised. 
In effect, the school is trying to engage students and
work with restorative practices. Yet, the kids that are
more troubled, the more they need and we need ways
of hooking them into a learning path”.



The definitions of entrepreneurship, innovation
and entrepreneurial education will provide a
baseline understanding in addition to the criti-
cal differences that will emerge throughout this
report.

Don Scott-Kemmis’ article on The Role of VET

in the Entrepreneurial Eco-System10 describes 
enterprise skills that “…enable the opportunity
identification, problem solving, self -reliance, 
initiative, risk taking, flexibility and creativity”
while “entrepreneurial education is focused on
“being enterprising, taking an active approach
to problem solving, learning and personal 
development”11.

Entrepreneurial education, particularly within
the secondary school context should also be
viewed as an opportunity to experiment and
trial ideas, build capacities, and potentially to
test a minimum viable product or service.

Scott-Kemmis quotes from the National 
Consortium for Entrepreneurship Education

“Entrepreneurship is the ability to create and
build something from practically nothing.”:

• It is initiating, doing, achieving and building
an enterprise or organization, rather than 
just watching, analysing, or describing one.

• It is the knack for sensing an opportunity
where others see chaos, contradiction and
confusion.

• It is the ability to build a ‘founding team’ 
to complement your own skills and talents.

• It is the know-how to find, marshal and con-
trol resources (often owned by others) and to
make sure you don’t run out of money when
you need it most.”

• Finally, it is the willingness to take calculated
risks, both personal and financial, and then 
do everything possible to get the odds in
your favour.

Definitions of Entrepreneurship, Entrepreneurial 
Education and Innovation
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10 Scott-Kemmis, D. (2017). The role of VET in the entrepreneurial ecosystem. National Centre for Vocational Education Research.

https://www.ncver.edu.au/__data/assets/pdf_file/0028/809560/The-role-of-VET-in-the-entrepreneurial-ecosystem.pdf 

11 Ibid., p.10
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International, National
and State-wide 

Contexts



Prior to the onset of the pandemic, concerns
about digitisation and automation on youth 
employment, the sixth mass extinction and 
environmental collapse and the escalation of
the social divide was a call to action across the
globe. COVID-19 accelerated and further ex-
posed these interconnected wicked problems
signalling that western economies required a
more radical approach to address youth em-
ployment, mental health and disrupted school-
ing. It will require western societies to reimagine
society, not merely as a shift to renewable 
energies but our entire resource usage, our 
existing supply chain and trade partners, our
connections and collaborations as a community
and our relationship to the natural environment:

Co-President, Sandra Dixson-Decleve of the
Club of Rome suggests this is the “defining
decade” where what we consciously choose 
to do will impact our future and generations 
to come. Professor Klaus Schwab, Founder and
Executive Chairman of the World Economic
Forum also proposed that:

It is indeed a critical time to reimagine and 
innovate within this historical turning point and
yet, in 2022, as the world begins to move into
an endemic phase, a time where COVID will 
become part of everyday life14, grave fears 
continue given the interconnection with the 
exponential environmental decline15 and the 
parallel escalation of more infectious viruses.
The calls for a “re-set” have become less 
fervent and indeed, viewed with scepticism, 
if not denial in some quarters. Despite the 
tragic outcomes of COVID 19, this is also 
indicative of a greater fear of change.

Added to this pandemic exhaustion and over-
whelm, is the recent invasion of Russia into the
Ukraine. The prospect of a world war and the
implications for future generations are again,
critical.

In July 2021, The World Economic Forum out-
lined COVID’s impact on youth unemployment
as:

“Unless action is taken to tackle the way 
the pandemic has affected young people’s 
employment opportunities, many of them 
could continue to struggle for decades,

according to the International Labour 
Organization (ILO).”

Impact of COVID on Youth Unemployment – 
Global to Local Contexts

PAGE 11
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“The economy should be considered a mean to
achieve the highest collective material as well as 
immaterial wellbeing. More broadly, we should ask
ourselves: what vision of development should we 
pursue in a post-COVID-19 scenario? At the same
time, however, if we want to challenge the pandemic
impact in the short and the long run and move towards
more sustainable development models, we should
ask ourselves: how?”12

12 Yunus, M., Biggeri, M., & Testi, E. (2021). Social economy and social business supporting policies for sustainable human development in a

post-covid-19 world. Sustainability 13(21). https://doi.org/10.3390/su132112155

13 World Economic Forum. (2022). The Great Reset. https://www.weforum.org/focus/the-great-reset

14 Vally, H., & Bennett, C. (2022, February 1). COVID will soon be endemic. This doesn't mean it's harmless or we give up, just that it's part of life.

ABC News. https://www.abc.net.au/news/2022-02-01/covid-will-be-endemic-but-that-doesnt-mean-its-harmless/100795810

15 Cheney, C. (2021, March 4). How the pandemic is connecting environmental conservation and public health. Devex.

https://www.devex.com/news/how-the-pandemic-is-connecting-environmental-conservation-and-public-health-99127

“The pandemic represents a rare but narrow window
of opportunity to reflect, reimagine, and reset our
world”.13



The challenge of the economic disenfranchise-
ment of young people is also featured in the
World Economic Forum’s Global Risk Report
2021. “Today’s youth already bear the scars of 
a decade-long financial crisis, an outdated edu-

cation system, and an entrenched climate crisis, 
as well as violence in many places,” the report
says.”16

A national study conducted by the Brotherhood
of St Laurence noted that the International
Labour Organisation and the European Com-
mission suggested “that to address the fall out
of the youth unemployment due to the lock-
downs and economic downturn, local strategies

need to be in place.” Both the ILO and the 
European Commission have in recent years 
advocated for the benefits of collaborative 
local efforts to address youth unemployment.

(European Commission 2018)”17.

It would appear that at the beginning of 2022
that there is some semblance of normality 
returning. The re-opening of international and
state borders and the gradual return of the 
hospitality, tourism and retail industries are 
beginning to be reflected in the national 
unemployment figures - a low at 9.4% as 
of December 2021.

However, global tensions and economies remain
fragile, and the figures may temporarily reflect
the “end” of the pandemic but the return, par-
ticularly for those in Melbourne, presents its
own challenges such as:

“The vulnerability of young people in the 
current economic crisis, and their labour 

market prospects during the post-COVID 
recovery, are associated with, among other
things:

• their concentration in severely impacted 
occupations

• their existing patterns of low skills and 
educational attainment

• their existing employment precarity includ-
ing high rates of part-time and casual work,
low wage

• the concentration of disadvantage in 
geographic ‘hotspots’”18 

To address the risk of long-term scarring, the
vulnerability of young people in precarious, 
casualised employment with low skills, educa-
tional attainment and in areas experiencing 
severe disadvantage, young people need a 
relational, systems change response that simul-
taneously addresses mental health issues, 
connecting to their passion and purpose and 
a social mechanism that reconnects and builds
on a shared purpose.

While entrepreneurship and innovation are
often seen as a strategy to address youth 
unemployment, it also has the potential to
reignite a sense of self-worth, build friendships
through team work, connect purposefully to
their community through shared visions and in-
tergenerational opportunities. As one of Hume’s
local strategic partners commented, having “
… social impact is more attractive to young 
people.” 

Hume YoutH Driven innovation Project
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16 Fleming, S. (2021). The pandemic has damaged youth employment: Here’s how we can help. World Economic Forum.

https://www.weforum.org/agenda/2021/07/pandemic-damaged-youth-employment/

17 Brotherhood of St Laurence. (2020). The case for a new national youth employment framework.

https://library.bsl.org.au/jspui/bitstream/1/11908/7/BSL_Youth_employment_fwk_2020.pdf

18 Clarke, K., Borlagdan, J., & Mallett, S., (2020). Young people and vocational education and training (VET). Brotherhood of St Laurence. 

https://library.bsl.org.au/jspui/bitstream/1/12355/1/BSL_COVID-19_Insights_Youth_and_VET_Dec2020.pdf



While the COVID emergency exposed vulnera-
bilities, in a time of radical global uncertainty, 
it also provides the opportunity for real change

through significant investment in local infra-

structure. To build entrepreneurial and innova-
tion capabilities of its young people, there are
three integrated, overarching considerations.

i) The current eco-system’s perspective on
youth innovation and entrepreneurship.

ii) The shifts required within local domains e.g.,
Education (Secondary Schools); Local Gov-
ernment Youth Services and Economic De-
velopment, Universities; TAFE and VET
Sectors; Local Business and Industry.

iii) An agreed local framework and intercon-
nected infrastructure to support youth 
innovation and entrepreneurship in local
communities.

The OECD report, “The Missing Entrepreneurs”

(2021) and a UN Report, “Youth Social Entre-

preneurship and the 2030 Agenda” (2020) 
indicate a growing and continued interest in 
the role youth entrepreneurship can play at
both the local and national level. Both reports
promote social inclusivity. An earlier Welsh
model, YES or Youth Enterprise Strategy

(2017)19 positions youth entrepreneurship as 
a vehicle to address youth unemployment but
with carefully constructed caveats.

“The Missing Entrepreneurs” OECD, 2021

The OECD report on entrepreneurship, “The
Missing Entrepreneurs” (2021) highlights the
need for a more inclusive approach in govern-
ment policy and implementation, addressing
specific needs of the different groups, including
young people. The “Missing Entrepreneurs” 
report is not about marginalised communities
(including young people) being recipients of 
innovative, inclusive business practice but the

creators of it.

“Policies for Inclusive Entrepreneurship and 
Self-Employment”

The report notes many of the barriers to young
people and the importance of government 
policy supporting 18-30 year old’s into “self-
employment” but gives little attention to the
local eco-system itself i.e., entrepreneurial 
education and its relevant pathways, networks
and incubators.

Yet, refugees, immigrants, young people,
women, Aboriginal and Torres Strait Islanders
may lack networks, capital, or experience pro-
fessional and educational gaps and potentially
experience, personal or vicarious forms of
trauma. Participatory, intermediary support and
new systems ought to be developed in collabo-
ration with the “missing entrepreneurs”.

PAGE 13
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19 Welsh Government. (2022). op. cit.

20 OECD/European Commission. (2021). The Missing Entrepreneurs 2021: Policies for inclusive entrepreneurship and self-employment.

https://www.oecd-ilibrary.org/sites/71b7a9bb-en/index.html?itemId=/content/publication/71b7a9bb-en

“The Missing Entrepreneurs 2021 is the sixth 
edition in a series of biennial reports that examine how
public policies at national, regional and local levels can
support job creation, economic growth and social in-
clusion by overcoming obstacles to business start-ups
and self-employment by people from disadvantaged
or under-represented groups in entrepreneurship. It
shows that there are substantial untapped opportuni-
ties for entrepreneurship in populations such as
women, youth, the unemployed, and immigrants 
and highlights the need for more differentiated 
government entrepreneurship policies that respond 
to the specific barriers they face”.20



However, this report reflects that the mainstream
entrepreneurial paradigm is shifting toward a
more values led, socially inclusive model and 
increasingly aligned with social enterprise which
is a parallel global movement. This shift is also
demonstrated with further investment not only
in social enterprise but also the circular econ-
omy and the repurposing of waste. These shifts
are all welcome innovations for the new emerg-
ing economy and evident in Hume through
companies such as Re-Purpose It and Enable
Australia.

The Youth Enterprise Strategy (2015)21 rein-
forced that the pathway structures and roles
(education, business and community) all have
crucial roles to support young people. It also
proposed that not all young people will want

to be entrepreneurs and that the overarching
structures should not hold that expectation for
individual young people and that if it did, the
market risks being saturated.

Youth Social Entrepreneurship
and the 2030 Agenda (2020)
A recent UN Report on Youth Social Entrepre-

neurship and the 2030 Agenda (2020) also
noted that:

The report also highlights an example devel-
oped in Kosovo in 2014 known as Upshift with 
a specific focus on working with young people
from disadvantaged communities for 18-25 
year old’s which included:

• Social innovation workshops

• Mentorship

• Resource materials

• Incubation 

• Seed funding23

Both the UN and OECD reports offer critical 
insights into the growing identification and 
necessary diversification of access to entrepre-
neurial skills and development. However, while
this is again a welcome development, if not
overdue, little if any attention addresses psy-
cho-social issues for marginalised communities
or young people becoming entrepreneurs. 
Both reports were written by academics within
the entrepreneurial and innovation fields, not
necessarily those fully acquainted 

with complex social issues confronting margin-
alised groups. A clear and tailored approach is
necessary as mentioned in a recent interview
with one of Hume’s stakeholders:

The Upshift Program developed originally in
Kosovo is an excellent interconnected suite of
opportunities for 18-24 year old’s however
again, due to COVID, more holistic attention
needs to be given to young people who may
have experienced significant trauma prior to
and during COVID including the on-going dis-
engagement with education and employment.
This requires a wraparound service for the 
building of entrepreneurial capacity building
and stronger eco-system awareness of these 
issues.

Hume YoutH Driven innovation Project
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“The successful pursuit of youth social entrepreneur-
ship is highly dependent on the confluence of 
enabling factors, conditions and settings — or what is
known as the entrepreneurship ecosystem. The extent
to which the potential of youth social entrepreneurship
is realized depends in large part on this ecosystem”.22 

“It’s a journey. There are lots of people who want to 
be their own boss. I wouldn’t want to send them to 
an agency or program where those ideas aren’t being
cultivated.  There needs to be a tailored program, an
entrepreneurial program that is spun a different
way….to fulfil their dreams”.

21 Welsh Government. (2022). op. cit.

22 United Nations. (2020). op. cit.

23 United Nations. (2020). op. cit.



Two other international examples that seek to
acknowledge and address these deeper eco-
system challenges is Muhammad Yunus and his
colleagues, Mario Biggeri and Enrico Testi in
the article Social Economy and Social Business

Supporting Policies for Sustainable Human 

Development in a Post-COVID-19 World

(2021). New Zealand’s The Southern Initiative

(TSI) hosted by Auckland City Council is a
grounded, practical example for cross sectoral
local innovation in collaboration with its Māori
residents.

New Sustainable Recovery Approach

Yunus argues that a post COVID world offers
the opportunity to build new policy approaches
to economic development, one that integrates
sustainable human development through a so-
cial economy and social business. Yunus and his 
colleagues propose to:

This policy approach is particularly relevant to
young people who struggle to engage with the
existing educational system, who may lack role
models and employment opportunities but may
be encouraged to harness their own passions
and purpose within a local eco-system.

The Social Economy
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“...focus on the opportunities of living and the collec-
tive processes that generate these socio-economic de-
velopments rather than on the means of living. In this
respect, the essential idea is that social, economic and
environmental arrangements should aim to expand
people’s capabilities (their freedom to promote and
achieve valuable beings and doings) endorsing a sus-
tainability perspective and generating transformative
socioecological systems…, ‘people have to be seen, in
this perspective, as being actively involved—given the
opportunity—in shaping their own destiny… a new
and more integrated and participatory approach
might be necessary to change how we address 
societal challenges in the future”.24

Sustainable
Human

Development

Social Economy
and Social
Business

Enhanced Social
and

Environmental
Consciousness
and Behaviour

Transformative
Education &
Research for

individual and
collective
learning

processes

Feedback loops



The Southern Initiative (TSI) and
the Co-design Lab in Community
Social Innovation – Auckland
Council (NZ)
Auckland’s The Southern Initiative (TSI) reflects
Yunus’ proposed policy shift by teaching young
people about systems change as part of a cul-
turally grounded earn as you learn prototype
within their own council known as Te Taiwhanga
Rangatahi.  

The Southern Initiative (TSI) and its Co-Design
Lab are imbedded within Auckland Council.
They have 5 pillars:

• Place-Based Innovation: exploring the role 
of place and anchoring well-being.

• People-Centred Practice: examining the
generative, regenerative and intergenera-

tional nature of the work; relational and 
connected well being.

• Transforming Systems: reflecting how the
work is highlighting ‘ecologies of wellbeing’
and the importance of structural and system
changes needed to support the place-level
work.

• Learning for Impact – Learning and Learning
Towards Well-Being.

• Culture in and through work – Culture as
the foundation of Well-Being.24

Auckland has a 60% Māori population where
families experience up to 50-60 years of gener-
ational unemployment. Placing culture and 
connectedness at the centre of entrepreneurial
and innovation paradigm promotes and facili-
tates well-being which, in turn, generates an 
inclusive social and green economy.

Hume YoutH Driven innovation Project
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24 Burkett, I., & Boorman, C. (2020). Review of TSI 2020. Griffith University.
https://www.griffith.edu.au/__data/assets/pdf_file/0030/1372737/Review-of-TSI-2020.pdf



The call for greater social inclusivity within 
economic systems is parallel to the rise in the
development of social entrepreneurship. Often,
the difference between social entrepreneurship
is that it is a business model for the creation of
social inclusion although can be initiated by
those now referenced as the “Missing Entrepre-
neurs” or the creators rather than recipients (a
key difference highlighted in the two previous
models). As noted in the Youth Enterprise and
Entrepreneurship report commissioned by the
Inner Northern Local Learning and Employment
Network:

Social Enterprise Policy in Australia
The relevance and interest in social enterprise 
in Australia has been largely generated by 
Victoria’s Social Enterprise Policy in 2017. 
This has led to a further report advocating a
new National Social Enterprise Policy in 2022.28

Australia’s National Social Enterprise Policy

Drawing on international experience of estab-
lishing a National Social Enterprise Strategy,
Professor Ingrid Burkett and her colleagues 
at the Yunus Centre at Griffith University have
drafted an initial overarching document to create
further awareness of the benefits in supporting a
strong social enterprise culture in Australia
whilst acknowledging that further development
is needed.29

Victorian Social Enterprise Policy

The 2017 Victorian Social Enterprise Strategy
recognized the importance of social enterprises
in the state economy. However, its practical 
application differs vastly from the current inter-
pretations where communities with “barriers 
to inclusion” were the recipients as opposed to
the current shift, five years later, on the capacity
building of those communities to create their
own social enterprise.

“Social enterprises make a valuable impact on
the economic, environmental and social wellbeing
of all Victorians, and the Strategy will enable
them to continue supporting Victorian commu-
nities, especially focusing on people with barriers
to inclusion, such as young people, women,
Aboriginal Victorians, and people with disabilities.30

The following three case studies reflect the 
ways in which young people are at the centre 
of the entrepreneurial eco-system with different
approaches to upper secondary education,
community-based initiatives and state-wide 
development.

Social Enterprise as a Global Movement
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“Social enterprise has grown in momentum from the
1990’s to the early 2000’s with organisations such as
the Schwab Foundation25 and the Ashoka Foundation.26

The understanding of social entrepreneurship has pro-
liferated across the globe in a variety of forms through
visionary individuals or teams who challenge the
norm to improve social, environmental and economic
outcomes. This has catalysed tertiary sector interest 
resulting in courses at Oxford University, Said 
Business School and the Skoll Centre for Social 
Entrepreneurship who ensures students complete 
an MBA, specialising in integrated thinking prior to
undertaking an intensive social enterprise course”.27

25 Schwab Foundation. (n.d.). [Home page]. https://www.schwabfound.org/ 

26 Ashoka Foundation. (2022). Home. http://www.ashokaafoundation.org/index.html

27 Sercombe, V. (2017). Youth enterprise and entrepreneurship research project. Inner North Youth Employment Taskforce. http://inllen.org.au/wp-

content/uploads/2018/08/INYET_Youth_Enterprise-and_Entrepreurship_Research_Report_Final_Nov_2017.pdf

28 Hannant, A., McNeill, J., Burkett, I., Price, A. (2021). Directions part 1: Perspectives, provocations and sense-making for strategy. Social 

Enterprise National Strategy (SENS) Project. The Yunus Centre, Griffith University.

https://www.griffith.edu.au/__data/assets/pdf_file/0031/1360399/SENS-Directions-Report_Part-One.pdf

29 Ibid.

30 Jobs, Precincts and Regions. (2022). Social enterprise strategy. https://djpr.vic.gov.au/about-us/overview/strategies-and-initiatives/social-enterprise
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Place based and community orientated The Enterprising Program is grounded in the local community.  Rather than 
focusing on imparting commercial knowledge and connections, the program
aims to establish meaningful relationships between emerging entrepreneurs
while also linking them into the local business community and support networks.

local business mentors Participants are matched with experienced business people from the 
local community.

local speakers Guest speakers and subject matter experts are drawn from the local community.

inclusive The program is open to people of all cultures and ages (18+) who meet the 
selection criteria.

subsidised – more accessible It is a subsidised learning program, making it accessible.

Focus is on shared learning, not training The Business Start Up intensive offers a learning experience focused on develop-
ing the confidence, skills, knowledge and networks of each individual, and the
group as a whole, as participants develop a robust business plan.  It is not 
one-off training.

Participants experience a learning journey with a consistent group of peers,
thereby developing a strong support network.

action learning This is an action learning-based program as opposed to being theory based.

Participants are actively developing their business ideas.  They are encouraged to
observe what is working and what isn’t, to ask insightful questions of themselves
and others and to reflect on what they have learned before taking further action.

31 Centre for Multicultural Youth (2018), The Enterprising Program – A Guide for Local Government, p.16

The three Victorian case studies present the entrepreneurial eco-system for young people, schools 
and the wider community and include:

i) A Socially Inclusive, Culturally Diverse Community Incubator for 18+ young people.

Centre for Multi-Cultural Youth (CMY) “Enterprising Wyndham Project” in 2018 

ii) Entrepreneurial Education in Upper Secondary School within Victorian Certificate 

of Applied Learning

Inner North Local Learning and Employment Network (INLLEN) – Youth Enterprise Hub (2017- 2021)

iii) A Youth Entrepreneurial Progression Framework for Regions Across Victoria

VicLLENs State-wide Progression Framework

Centre for Multi-Cultural Youth (CMY) “Enterprising Wyndham Project” in 2018 

The “Enterprising Wyndham”31 project piloted by the Centre for Multi-cultural Youth with the support
of Wyndham City Council developed a community incubator model for young people with a particu-
lar focus on social cohesion.  It’s point of difference and alignment with social economy principles are
listed in the table below.

Case Study 1 – Community Incubator for 18+ Young People
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supportive and cooperative peer learning The program fosters a supportive peer-learning environment and a sense of com-
munity among participants, so they can learn from, inspire and support each other.
Having groups with people from diverse backgrounds, ages and levels of 
experience enriches this approach.

cuts across internal “silos” within councils The program is unusual in that it works across the economic development and
community development areas within a local council.

The Wyndham pilot was championed by the council’s community support team.
The economic development group recognised the value of the program for the
local economy and business community and also became involved.

Case Study 2 – Entrepreneurial Education in Upper Secondary
School within Victorian Certificate of Applied Learning

Inner North Local Learning and Employment Network – Youth Enterprise Hub

From 2018-2021, the Youth Enterprise Hub within the Inner North Local Learning and Employment
Network designed a learning process for schools to engage with their local community, meeting with
social entrepreneurs, local council initiatives and prototyped different approaches to the develop-
ment of applied learning curriculum for VCAL students now known as the New Economy Enterprise
Curriculum.  The curriculum was trialled in 2021 on-line with the support of New Economy mentors
from the local region.

“The Youth Enterprise Hub developed a hybrid approach to entrepreneurial learning in schools. It is a culmination 
and integration of understanding the local entrepreneurial eco-system and its impact on schools, teachers and stu-
dents.  Ultimately, the hybrid approach enables young people to genuinely consider a future entrepreneurial path 
and potential influence on the local economy whilst simultaneously enabling a new pedagogy and curriculum within
schools.  The Youth Enterprise Hub’s three year strategic plan, written in 2017, identified that there was a clear gap in
schools developing student’s entrepreneurial capabilities and focused on building a shared language and framework
around those capabilities from within its own community, namely across the Cities of Yarra, Moreland and Darebin.  
It also included New Economy theory and practice so that all of the work undertaken by the schools, teachers and 
students could demonstrate social inclusion and environmental responsibility”. 32

The outcome of the teacher professional development, curriculum evolution and student impact is
evident in the following excerpts from teachers, mentors and students. The excerpt below is drawn
from the Micro-Enterprise Unit in the second semester of the New Economy Enterprise Course.

32 Sercombe, V. (2021) – The Youth Enterprise Hub Evaluation 2017-2021 (unpublished) Youth Enterprise Hub 2017-2021 Evaluation (unpublished).pdf
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Students

Of the 50% of students who responded to surveys following the completion of the Micro-Enterprise
Unit, students acknowledged that the work was “hard” or “tough” as it was “creative”. Students 
believed they “learnt a lot” and found the work “engaging” because of the “freedom”, “new ways 
of learning” and were “passionate about an idea”.  Other students recognised the value of the 
experience even though they didn’t “have that much interest in “enterprise ideas in the future.” 
The following interview of two students describes their experience of shifting from a pedestrian 
exercise to a more meaningful and on-going career choice. 

Come to Work with Me – Episode 2633

For some students, teamwork continued to pose a challenge as did taking initiative.  This is not unex-
pected given that it was a semester long course and for students who may not have strong friendship
groups, more time was needed to build this level of trust.

Teachers

Teachers spoke of modifying the course according to their student cohort and found, even on-line
there was a “very high level of attendance throughout remote learning” and that “students were very
engaged”.  One teacher commented that students attended mentoring sessions when they weren’t
expected to and that there was an evident growth in confidence and capacity.  Students and teachers
recognized that students realised they “owned” their idea and could develop “something of worth”
and, at the same time, “generate an income stream”.  The following interview of VCAL teacher,
Louise Spiers-Bridge from Fitzroy High School and mentor, Charlie Gutjahr, Software Architect from
Atlassian, describe their own motivations and observations of student impact.34 

Come to Work With Me - Entrepreneurship - Episode 10

33 Student Interview for Global Entrepreneur Week, Julian and Kody from NCAT, November 11, 2021

34 Hub Evaluation 2017-2021 (unpublished) Youth Enterprise Hub 2017-2021 Evaluation (unpublished).pdf

34a Sercombe, V. (2021) – VicLLENs Youth Enterprise Hub – Proposed Strategic Action Plan – 2021-2024, Building New Economy Entrepreneurial 

Capabilities within Victoria’s Young People, Schools and Communities (unpublished), VicLLENs Youth Enterprise Hub - Progression Framework 

and Strategic Plan 2021 - 2024 (002).pdf p.20.

Case Study 3 - A Youth Entrepreneurial Progression Framework for
Regions Across Victoria

VicLLENs State-wide Progression Framework

The Victorian Local Learning and Employment
Networks (VicLLENs) developed a progression 
framework. Regions across Victoria had the 
opportunity to reflect on the various entry
points for the development of their entrepre-
neurial eco-system for young people.34a
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Hume is a region of great cultural diversity, as
stated earlier with up to 156 countries (36% of
Hume’s residents born overseas), 150 different
languages with 4 out of 5 residents agreeing
that it is a “good thing” for a society to be
made up of different cultures. Another stake-
holder interview reflected on Hume as a city 
of “progressives”. As noted in Hume City 
Council’s Plan 2021 -2025:

However, as one local stakeholder noted, 
Hume has been:

In 2022, Hume’s top 5 employing industries are:-

• Transport, Postal and Warehousing

• Manufacturing

• Construction

• Retail

• Health Care and Social Assistance

Hume City Council has demonstrated its long-
term commitment to principles of social justice
and environmental responsibility as it was a
leading council in the early 2000’s to have a 
Social Justice Charter, a Business Efficiency 
Network in 2008 and now transitioned to the
Circular Business Network.

Hume City Council

“Hume is a place of great contrasts – in geography,
economy, background and cultural diversity. Located
just 15 kilometres north of the centre  of Melbourne,
Hume City is one of the fastest growing and most 
culturally-diverse communities in Australia”.35

Hume YoutH Driven innovation Project
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“Historically a blue collar area, the challenge associ-
ated with the decline of manufacturing generally. It
has hit the area pretty significantly, so those “tradi-
tional” jobs may not be as prevalent or desirable as
was once the case”.

35 Hume City Council. (2021, July 15). op. cit.
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Hume City Council Policies Supporting and Aligning 
with Youth Driven Innovation

Hume City Council Policies
Hume has a multitude of intersecting policies that apply to the broader Hume community and 
simultaneously support and align a youth driven innovation platform from both a social and 
economic perspective. These policies also provide a very real opportunity for schools, the wider 
community, members of the New Economy (e.g. social enterprises and waste management 
companies) to proactively collaborate in supporting Hume’s future generations.

Hume City Council Plan and Vision – 2021 - 2025
Hume’s central policy vision and plan for 2021-2025 and its three key themes align with the proposed
vision for Hume’s Youth Driven Innovation Platform. Supporting and again aligning with this this cor-
nerstone policy is the Hume Employment and Learning Committee and Connect and Thrive: A Plan
for Young People in Hume, 2022 – 2026.



The Hume City Council Vision and Plan – 

2021- 2025 also include fundamental, values
led principles aligned with the youth led 
innovation platform including:

• Demonstrate environmentally sustainable
leadership (Strat Objective 2.2)

• Advance organisational high performance
through innovation and partnerships (Strat
Objective 3.3)

Hume Employment and Learning
Committee
• ELC develops collaborative employment

projects and solutions which provide a focus
on opportunities for people from CALD,
refugee and migrant backgrounds and
young people. This can include entrepre-
neurship development skills.

• We will demonstrate innovation to create 
additional opportunities in Hume.

Hume Jobs and Skills Task Force:
Business and Jobs Recovery
Working Group (Working Group)
The Hume Business and Jobs Recovery Working
Group is indicative of the Council’s commitment
to local jobs for its residents including the provi-
sion “for a whole of Government response to
the recovery phase of COVID – 19 pandemic
within Hume City. This will be done by generat-
ing ideas, thinking and resources to work with
local residents and businesses to assist in the
medium to long term.”

A platform for the generation of youth driven 
innovation could be integrated into a range of
interconnecting issues for schools, the positive
engagement of young people and a viable 
alternative transitioning young people into 
employment.

Hume Community Revitalisation
Impact and Learning Plan.

The Guiding Principles and the Local Change

Strategy within the Hume Community Revitali-

sation Impact and Learning Plan will enable 
the integration of the Youth Driven Innovation 
Platform. They include:

• Focus[ing] on the strengths of the Hume
community and learn into what could be 
improved

• Inclusive… recognis[ing] that everyone in 
the system (locally and wider) has power 
that can be harnessed toward [a] shared 
vision

• [That] the expertise of people with lived 
experience [are] at the heart of our collective
decision making.

The Local Change Strategy 
The Local Change strategy speaks of redefining
collaboration in order for genuine, transforma-
tive systems change to occur. Two key points 
relating to youth innovation include:

• It is acknowledged across the collaboration
and partners that there is a need for systems
change to ensure all residents in Hume will
have access to meaningful local jobs.

• To achieve this, we will build on what’s cur-
rently working well and transition to a more
collaborative system through strengthened
ways of working”.

Hume’s 0-24 Framework
Hume’s 0-24 Framework was designed in collab-
oration with the Hume Whittlesea Local Learn-
ing and Employment Network and is part of
Hume’s Youth Commitment Strategic group.
The framework:

Hume YoutH Driven innovation Project
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The Connect and Thrive for Young People in

Hume Policy (below) aligns with the 0-24

Framework.

Connect and Thrive: A Plan 
for Young People in Hume –
2022 – 2026

Hume City Council’s Connect & Thrive - A Plan
for Young People in Hume, 2022 - 2026 reaf-
firms Council’s commitment to contributing to
positive health, social and economic outcomes
for young people aged 6 to 24 years.36 The 
following two points are especially relevant 
to youth innovation.

• Strengthen partnerships across schools and
the sector to enhance programs that focus
on transitions…including capacity building,
mentoring and experiential learning.

• Continuing to monitor current health, 
economic, social, educational, employment,
safety and undertaking research to identify
and better understand the developmental
needs and transition points for young peo-
ple in Hume.

Hume Whittlesea Local Learning
and Employment Network
(HWLLEN)37

The Hume Whittlesea Local Learning and 
Employment Network (HWLLEN), as one of 

31 across Victoria, in partnership with the City
of Hume is well placed as a local partnership
broker to initiate.

HWLLEN hosts the Hume Youth Commitment
Network which oversaw the development of 
the 0-24 Framework in collaboration with 
Hume City Council Youth Services.

The Hume Youth Commitment
“…is the strategic network that tackles emerg-
ing youth issues in Hume and …aims to engage
the community to provide real and diverse edu-
cation and employment opportunities for the
young people of Hume to ensure:

• Young people are well informed about the
full range of local education and employ-
ment opportunities

• More young people complete school and/
or post school training

• All of our community reach out to young
people and help them negotiate their 
next step

• Skilled young people are working in local 
industries and replacing our ageing workforce

• Our community has lower youth unemployment

• Our community has lower crime rates involv-
ing young people

• Our local community works together for the
good of our young people

The Hume Youth Commitment is in the process
of developing an Action Plan that aligns to the
Hume City Council 0-24 year framework38.

Members have committed their pledge to both
the framework and Action Plan”39.
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“…describes aspirations and provides broad objectives
to guide action. It is flexible and open for adaptation
and change as needed, to respond to new evidence, a
changing policy environment and most importantly,
the voices of children and young people”.

36 Hume City Council. (2022) Connect and Thrive: A Plan for Young People in Hume 2022 - 2026 Connect & Thrive: A Plan for Young People 

in Hume 2022 – 2026 - Hume City Council

37 Hume and Whittlesea LLEN. (n.d.). Home. https://www.hwllen.com.au/

38 Hume City Council. (2019). Hume 0-24 Framework. https://www.hume.vic.gov.au/files/sharedassets/public/residents/family-youth-and-chil-

drens-services/childrens-services/0-24-framework/hume-0-24-years-framework_final.pdf

39 Hume and Whittlesea LLEN. (n.d.). Hume Youth Commitment - HYC. https://www.hwllen.com.au/hyc
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The Brotherhood of St.Laurence plays a key role
in Hume, advocating for young people, offering
a number of employment and education pro-
grams to help build an entrepreneurial mindset
within young people but are not specifically
marketed as entrepreneurial programs. Court-
ney Green, BSL’s Acting Senior Manager for 
the Youth Team across Victoria’s North-West
and South-East regions commented that:

The development of a more enhanced youth 
innovation eco-system across Hume also reflects
the Brotherhood of Laurence’s evidence base,
drawing on the work of Amartya Sen, Human
Development and Capability Approach.  Sen’s
framework….

This is also demonstrated in BSL’s Community
Investment Committee (CIC) that “create[s] and
strengthen pathways that support young peo-
ple into meaningful jobs through collaboration
and harnessing community effort.”41

Likewise, The Brotherhood of St.Laurence reflects
international best practice by the incorporation
of building capabilities and the social economy,
noted in the earlier examples from Muhammad
Yunus’ “social economy”, “being actively 
involved—given the opportunity—in shaping
their own destiny… and The Southern Initiative
in New Zealand.

Courtney Green explained that:

Courtney stated that social enterprises have a
particular role to play for young people…

Case Study - Brotherhood of St.Laurence

“BSL run sessions in schools on engagement, setting
goals and inspiration….” and was enthusiastic in her
support of programs that enable young people to
“dream big”…. “There is a gap or opportunity to have 
a youth specific program” in and outside of a school
context which “could be enhanced through a cross 
sectoral approach with other business leaders and 
organisations…”

“focuses on what people can be, rather than on their
limitations or problems. Sen’s capabilities framework
was based on the understanding that the freedom to
achieve wellbeing is a moral right and is understood 
in terms of people’s opportunities for doing and being
what they have reason to value. In Sen’s words, capa-
bilities are ‘the substantive freedoms [a person] enjoys
to lead the kind of life he or she has reason to value’’.40

“….the future of work and employment landscape is
changing rapidly now and we should definitely have
something built into schools because [entrepreneurial
and innovation] skills [are what] we should be devel-
oping”.

“….social impact is more attractive to young people
and will also [be of] interest, [especially for] newly ar-
rived young people” and that community incubators
too could include some of the following elements such
as “mentoring support [that helps] in thinking the idea
through with access to seed funding, opportunities to
apply to other grants. [This could also include] spaces
where people could have a marketplace or active com-
munity events…. at a shopping centre”.

40 A. Sen, Development as Freedom, Oxford, Oxford University Press, 1999, cited in S. Deneulin and Shahani (eds.), An Introduction to the

Human Development and Capability Approach, Ottawa, Earthscan, IDRC, 2009.

41 Brotherhood of St. Laurence. (2020).  Community Investment Committee Community Investment Committees fact sheet (bsl.org.au)
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Educational Reform, 
Entrepreneurial Education 
and Hume’s Schools

Professor Alan Reid poses the broader question
about the purpose of education and the urgent
need for young people to build the capacities
individuals and societies will require “to achieve
socially and individually desirable outcomes.”42

This is not only for young people to become au-
tonomous citizens but with dispositions that will
enable a capacity to navigate fundamental soci-
etal changes. Further emphasis on entrepre-
neurship and innovation can require whole
eco-systems to become actors within systems
change and again, and in particular, to support
young people and future generations to be-
come change agents within those systems.

This is reinforced by Kemmis-Scott’s analysis:

A sample of Hume’s secondary schools voiced 
a very clear request in their bid to develop
unique, meaningful and engaging strategies 
for their students in a post lockdown environ-
ment. The pathway, however, requires careful
mapping and nuanced appreciation of the level
of complexity Hume schools currently face.

Hume’s Secondary Schools
Hume’s schools were consistent in their 
response about their immediate priorities 
for their students:

i) To stabilise students after Melbourne’s 
2-year lockdown

ii) To identify meaningful, authentic and innova-
tive strategies for student engagement

Each of the schools also referred to a culture of
respect with a desire to build intrinsic motiva-
tion within each student but acknowledged that
many students faced multiple barriers from liter-
acy issues to familial commitments. The larger
question about the purpose and relevance of
education was apparent as principals and lead-
ing teachers described young people taking on
responsibilities for family businesses and/or al-
ready running their own business while still in
school.

Many schools also spoke of the immediate
struggles of staffing shortages and disruption 
as restrictions ease but schools by virtue of
numbers, become inadvertent COVID hotspots
almost every day.

The on-going distrust of families towards
schools (not being prioritised), the stress of
post-traumatic stress disorders from refugee 
experiences, unemployment and broad 
expectations of young people (educational 
attainment and family responsibilities) also 
highlights the need for supportive 

intervention for staff in the development of
more innovative approaches to curriculum 
and pedagogy. Simultaneously, these findings
demand that applied learning becomes the 
centrepiece of young people’s educational 
experience with schools consistently commenting
that “staff are very open to new ideas.”

42 Reid, A. (2019). How Policy is taking us backwards and what can be done about it – Changing Australian Education. Routledge.

43 Scott-Kemmis, D. (2017). op. cit. p. 13. 

“Given the overwhelming rate of enrolment by young
people in fields of study that will be highly affected by
automation over the next 10—15 years, Australia needs
to consider whether our education system is ade-
quately preparing students for the future of work. 
In particular, our vocational education is training 
the vast majority of its students (71%) for occupations
where at least two-thirds of the roles will be highly 
affected by automation in the next 10—15 years. This
analysis suggests that our tertiary and VET education
systems need reform”.43



Victorian Department of Education and Training (DET) and the VCE
Vocational Major44

The VCE Vocational Major is part of the Victorian Curriculum Authority and Assessment reform agenda
for upper secondary students.  It has been adapted from the earlier Victorian Certificate of Applied
Learning (VCAL) and will be delivered from 2023. 

The VCE Vocational Major is underpinned by five pillars which also frames its applied learning pedagogy.  

Educational Entry Points to Harness
Youth Innovation in Schools
Each of the Hume Schools were interested in
the way this work could support the new VCE
Vocational Major with some noting how impor-
tant it would be to begin developing these 
capacities in Years 9 and 10. Principals and 
leading teachers were excited by the idea of
connecting more deeply with business leaders
but were equally concerned about teacher’s
complacency, exhaustion and/or overwhelm.
One stakeholder (principal) commented on
teachers struggling with the development of 
an integrated curriculum, ensuring learning 
outcomes were met and then individual 
assessment methodologies. There is also 
considerable anxiety about the implementation 
of the VCE Vocational Major (see below) and 
a general acceptance that teachers would 

welcome a guided teacher professional 
development process.

Every school staff member interviewed (principal
or executive level leaders) had a connection to
commerce, business management or had 
engaged in entrepreneurial activity themselves.
This is an important factor as it:

• highlights a greater understanding of 
the entrepreneurial experience and their 
enthusiasm for the inclusion of entrepreneurial
education.

• Is part of the entry point to developing an 
innovative culture within the school and the
way this may influence project-based learn-
ing and/or cross disciplinary activities, where
possible.

• provides schools with a rich resource to 
draw from their internal expertise.

Hume YoutH Driven innovation Project
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Figure 1 – VCE Vocational Major – Five Pillars of Applied Learning

44 Victorian Curriculum and Assessment Authority (2022) VCAA -Senior Secondary Reform Project - Webinar SSCR Certificate Overview (1).pdf, p. 9 & 10
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The VCE Vocational Major has a particular 
emphasis on building relationships with the
local community and contextual learning.  

While Hume schools expressed concern about
how to better develop and implement the VCE
Vocational Major in 2023, it also offers a very

real opportunity for youth innovation and the
broader Hume community.

Multiversity Partners 
The four Multiversity Partners interviewed had
different roles within the coalition, but all ex-
pressed their desire to collaborate and support
Hume’s young people. The key themes that
emerged in these discussions were:

i) Awareness of current and immediate 
issues following the easing of Melbourne’s
COVID restrictions.

ii) Importance of gaining trust following 
COVID restrictions

iii) Potential for collaborations including

a) University students mentoring 
Year 11 and 12 students45

b) On-going collaboration with schools and 
students in Years 9-10 as part of the 
entrepreneurial ecology.

c) Mentoring small groups of girls from 
culturally diverse communities.

One Multiversity partner noted that the Hume
community, emerging from Melbourne’s lock-
down and one of the hardest hit communities
over the last two years, are “surviving” and that
“trust needs to be built with the community
again and with organisations in general.” There
was also the acknowledgement that families
and young people need to “stabilize” and learn

how to reconnect with each other in supportive
environments. Further discussion unfolded
about the roles of Neighbourhood Houses. 
This corresponded with the belief that students
and people generally, are wary and working 
on their specific individual needs in addition 
to managing the on-going complexity of COVID
and other variants.

Another Multiversity Partner expressed the de-
sire to collaborate and to unlock ways in which
university expertise and resources may support
new innovations for young people in Hume.
There had been a clear role in the past by 
working with Start North and in the coaching 
of start-ups in the form of a Masterclass post
COVID. There were also opportunities within
the university to draw on its alumni as mentors
and that there were ways the “alumni could
support and mentor Year 11 and 12 students”.

The other Multiversity Partner has been engaged
with Hume City Council for many years and has
run entrepreneurial programs for secondary 
students in Years 9 and 10. The program recog-
nises that not all students want to go onto uni-
versity and that there is an emerging and strong
infrastructure within Hume to create a unique
entrepreneurial culture within the region. Hume
is innovative and has the political will “to do
things differently”. Hume also provides an 
opportunity to build a place-based education
system as people within Hume “have great 
capacities and are willing to do stuff!.” This
would enable a system where there is “cross
pollination” drawing on the local context and
supportive relationships.

45 LaTrobe University. (2022). Student Excellence Academy. https://www.latrobe.edu.au/learning-and-teaching/student-success/student- excellence-academy
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Entrepreneurial Education – 
illuminate: Next Gen Challenge
Adam Mostogl, Founder and Director of illumi-
nate: Next Gen Challenge has run the illuminate
program across Australia for the past ten years
with 17,000 young people participating. The
secondary school program, illuminate: Next
Gen Challenge has been delivered to a core
group of approximately 10 schools in Hume
since 2018, funded by Hume City Council. The
illuminate: nextgen Challenge offers an exciting
real-world experience for students in Years 9
and 10 via an intensive week-long program.
Adam’s intention is to build confident, creative
and capable young people through problem
solving, critical thinking, team and organisa-
tional skills and digital literacy.

This dynamic opportunity provides students 
access and tools to develop ideas and strate-

gies that directly impact their community. This
program is a vital part of the educational entre-
preneurial eco-system within Hume and can 
be further enhanced by working with teachers
to consider ways it may be systemically included
from Year 9 up to and within the Year 12 
curriculum.

Unfortunately, due to the many intense and
often conflicting internal demands of schools,
principals and executive level interviewees were
not aware of the illuminate: Next Gen Challenge,
which may also relate to the disruption of
COVID restrictions and/or the staff member not
being directly involved. This also speaks to the
need to ensuring programs are systemically 
embedded within the school and that there is
general awareness of its purpose and function
within an innovation eco-system.

Figure 2 – Hume's Multiversity: 2018- 2021



Hume’s Circular Economy 
and The Opportunity for 
Young people

Hume Council’s Economic Development has 
actively promoted its circular economy and as 
a place where repurposing of waste has and 
will become a strong emerging industry within
the New Economy. A prime example of Hume’s
commitment to the circular economy is its use

of a product called Reconophalt which uses soft
plastics and glass in asphalt for road construc-
tion. This innovation sets a new benchmark in
sustainability and innovation46and is testament
to its commitment to sustainable research and
practices. Hume City Council’s Economic Devel-
opment has also created an educational map 
of networks for embedding the circular economy
thinking, learning and practice with its educa-
tional partners.
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Figure 3: SDG’s within Local Circular Economy and Education

46 Hume City Council. (2021). Embracing the Circular Economy in Hume. https://www.hume.vic.gov.au/Residents/Things-to-See-and-Do/Latest-
News/Media-Releases/Recycled-roads



Similarly, an award- winning example of a social
enterprise in Hume is Enable Australia47 Julie
McKay, Founder and CEO of Enable has 
constructed a social enterprise that addresses
disadvantage with employment opportunities
for people with a disability to become part of
the circular economy.

Examples such as Enable Australia and Hume’s
vision for building a Circular Economy again
creates a local dynamism for schools, universi-
ties and the TAFE sector to innovate around 
the re-purposing of waste and social inclusion
while building entrepreneurial skills relevant 
to the New Economy. 
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47 Enable Australia. (2022). Home. https://www.enableaustralia.org.au/home

Figure 4: Hume's Circular Economy



Fundamental to Hume’s Youth Driven Innovation
Project is the advocacy of a youth driven innovation
platform that interconnects with the dynamic
policies and initiatives already occurring within
Hume. However, while there are a multitude of
entry points for educational development and
community incubation, it is the relationship 
between each of these sectors that is critical 
to the success of this youth led innovation 
eco-system. It is the appreciation of the unique
pressures experienced by each sector (for exam-
ple, schools, teachers and students being at the
coalface of COVID disruptions) and the expecta-
tion to deliver a new VCE Vocational Major
course in 2023. It is not just a matter of “trans-
planting” existing programs and methodologies,
but a nuanced understanding and commitment
to co-creation that will enable the shaping of
collaborations to meet the diverse needs of
young people in Hume. There is great potential
with the repurposing of spaces for youth led
community incubators, enabling the construc-
tion of social enterprises across and within uni-
versities, in TAFE and within Hume itself. The
current and very real stressors experienced by
social enterprises and those operating within
Hume’s circular economy post lockdown 
suggests great care in the way partnerships are
developed is critical. Above all, this opportunity
invites young people to be purposeful and 
passionate co-creators of their own community
within a supportive educational, community and
business framework for Hume’s local New Economy.

Findings
The findings listed below provide an evidence
base for recommendations and strategic plan-
ning processes.

• That Hume City Council policies, strategies,
its infrastructure, partnerships and initiatives
provide a strong foundation for youth innova-
tion.48

• That Hume’s schools (principals and execu-
tive leaders) following Melbourne’s lockdown,

are keen to work towards building meaning-
ful, innovative opportunities for young peo-
ple in their schools – from Year 9 onwards.
This includes ways in which they participate
in teacher professional development for the
creation of new curricula and systems changes
at the local level.

• Schools acknowledge that this work provides
opportunities for genuine engagement and
to improve young people’s mental health,
learning opportunities and employment
pathways.

• Schools are also in a “holding pattern” in
their attempts to stabilise young people’s return
to school, face to face learning and the on-
going disruptive impact of COVID including
student and staff absences due to isolation
requirements.

• Schools are keen to co-create and co-design
the VCE Vocational Major with new ideas and
partnerships.

• Parents and families have expressed concern
about their children’s future and are distrust-
ful of existing systems. Therefore, parents
and guardians need to be included in on-
going conversations about new approaches
in pedagogy, curriculum and the evolving
eco-system to support youth innovation and
entrepreneurship.

• Community members (families, business 
and industry) are “surviving” by meeting 
immediate needs following long and inten-
sive lockdowns. The introduction of new and
innovative frameworks will require culturally
appropriate and sensitive approaches.

• Multiversity Partners are keen to work to-
gether to determine ways in which they can
be of mutual benefit for the youth innovation
eco-system within Hume.49 

• The Social and Circular Economy provide 
opportunities for young people in schools,
universities and TAFE sector to directly con-
tribute to social and cultural inclusion in Hume.

The Next Phase….
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48 See pages 29-30 for Hume City Council’s policies supporting youth innovation. 

49 OSEP – Supporting social entrepreneurs and innovators Australian-Universities-as-Anchors-in-Place.pdf

https://www.youtube.com/watch?v=AkY4eKQjHgw and https://youtu.be/iFqE53Md4N4



The next steps emerging from this report are
starting to take place. Hume Whittlesea Local
Learning and Employment Network have
sought funds to further cross sectoral planning
in the region.

The findings from this report also reaffirm 
potential next steps for the development 
of a whole of community response to youth 
innovation. This would entail:

• The establishment of an interim steering
committee

• A comprehensive strategic planning process
which includes short-, medium- and long-
term objectives

• Seeking funds for the development and 
implementation of the strategic plan, 
documentation and evaluation framework.

Hume YoutH Driven innovation Project
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A Potential Vision for Hume’s Youth Innovation Platform
The following diagram suggests a way forward in harnessing the many policies and programs 
already in existence within Hume whilst proposing a way to strengthen a relational youth 
innovation framework.
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Name:

Title/Role:

School:

Year Level (if appropriate):

KLA: (If appropriate):

Section 1 - About You and Your School

1. Could you please tell me a little bit about your school culture and its values?

2. Could you please tell me a little bit about your background (teaching area) and interests?

3. What attracted you to this work? Did it resonate for a particular reason?

Section 2 - Youth Innovation in Hume

4. Why do you think youth innovation might be important for Hume?

5. What sort of skills or capabilities are important when fostering an innovative or 
entrepreneurial mindset?

6. Do you think you, other teachers or the school already teach these skills? If so, which 
subject/year level are these skills taught?

7. Have you seen other opportunities for building these skills and capabilities within Hume? If so, 
where has this occurred? If not, where would you like to see a program offered to young people 
in Hume?
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Section 3 - Hume’s Existing Youth Innovation Programs

8. Have you, other staff or students participated in youth innovation or entrepreneurship 
pro grams? What were they? Can you describe how they worked i.e., a week long program; 
linked to curriculum etc.? (If you did not participate in a program, go directly to question 12)

9. an you describe the sort of impact it had on the students/staff/school participating in those 
projects/programs?

10. Has the program led to curriculum changes (made by teachers or faculties) or further 
developments within the school?

11. What do you think would be a useful next step if you were to develop the program further? 
How would you do this?

Section 4 – Youth Innovation in Schools

12. Do you believe your school has an innovative culture? If so, in what way?

13. If you wanted to see a program in your school that further enhanced youth innovation 
and entrepreneurship, what sort of changes would the school need to make, if any?

14. Do you believe it would be important for the school to link with the local business and industry 
(entrepreneurs and innovators) as part of the program? If so, how would you like this to occur?

15. Are you aware of values led business practice and social entrepreneurship? If so, do you think 
this should be the key influence for young people to learn about social inclusion and 
environmental responsibility within the design of a new course i.e., the VCE Vocational Major?
If not, would you like it included in your teacher professional development?

16. Where do you think this work should be focused in your school e.g., VCAL, Vocational Major; 
VET or VCE Business Management?

17. What sort of teacher professional development would be useful for you and other staff?

Thank You for Participating in HWLLEN’s Youth Innovation Project Survey
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HWLLEN Youth Driven Innovation Project -

Questions for Community/Business and Industry Stakeholders

Name:

Title/Role:

Organisation:

Section 1 - About You and Your Organisation

1. Could you please tell me a little bit about your organisational culture and its values?

2. Could you please tell me a little bit about your background and interests?

3. What attracted you to participating? Did it resonate for a particular reason?

Section 2 - Youth Innovation in Hume

4. Why do you think youth innovation might be important for Hume?

5. What sort of skills or capabilities are important when fostering an innovative or 

entrepreneurial mindset?

6. Do you think schools should be actively promoting or teaching these skills? Do you know of 

examples where this is occurring? Are you aware of what sort of impact this may or may not be 

having on students/young people?
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Section 3 - Hume’s Existing Youth Innovation Programs

7. Are you aware of other programs in Hume that is fostering entrepreneurial or innovative 

capabilities in Hume?

8. If a young person has an idea or wants to develop a business or social enterprise, what do you 

think would sort of community service, product or initiative would be useful for them?

9. How might this service/product/partnership be developed? What is existing within the 

community that could be further enhanced?

Section 4 – Youth Innovation in Schools

10. Do you believe it would be important for the school to link with the local business and 

industry (entrepreneurs and innovators)? If so, how would you like this to occur?

11. Do you think social entrepreneurship, ethical business practice and environmental 

responsibility should be the key influence for young people to learn about?

12. Teachers also need support in better understanding values led business practice, social 

entrepreneurship and environmental responsibility. Do you have any ideas that could 

help support teachers in their professional development in this area?

Thank You for Participating in HWLLEN’s Youth Innovation Project Survey
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